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Formulation of the problem. The problems
recorded during the research and way of an exit
from them to some extent allow put forward
the provision that for ensuring transformation
of higher education at the level of the state con-
ditions are created: Ukraine has signed the Bolo-
gna declaration, in the concept of modernization

The article deals with the analysis of assess-
ments and stereotypes, which are connected
with the implementation of the Bologna process
in the system of higher education of Ukraine. It
is noted that there is one more serious problem
which has an effect in connection with the devel-
opment of market mechanisms of regulation
of an education system. It is gradual loss by
higher education institute of the socializing
function and transition to the relations between
teachers and students by the principle: granting —
receiving service. In our opinion, this dangerous
phenomenon which undermines bases of joint
scientific creativity in higher education institutions.
Loss of the socializing function is not only a prob-
lem of comprehensive school. It is mentioned
that this problem is a consequence of commer-
cialization of modern education, noncritical, sam-
ple transfer of foreign culture samples including
the distorted idea of the enterprise university
which perfectly feels in the family environment
of the American mentality, but it isn't adapted
to our conditions yet. It is only worth noting that
commercialization not only powerfully destroys
today educational function of education, but also
counteracts innovations, education distances
from science, reducing the quality of education,
profane its main function as a basic social insti-
tute of society. It is necessary to have it in a look
when developing the state educational standards
of higher education and also when forming cri-
teria of the state certification of higher education
institutions to consider that at further commer-
cialization of an education system the last risks
to disappear as the phenomenon, having turned
only into commercial establishment and business
structure of the large capital. The article reveals
the results of a survey which was conducted
within the research by the Department of Sociol-
ogy and Political Science (National Aviation Uni-
versity, 2019)covered also audience of the teach-
ing staff of higher education institution. There
was conducted a standardized questionnaire
of teachers (questionnaires with 16 questions)
(n = 450: the stratified selection; controlled signs:
gender, “age”, an error + 2.2%, reliable probabil-
ity — 95.35%). Assessment by teachers of higher
education institutions of results of introduction
of the Bologna system, various aspects of edu-
cation and educational process was the purpose
of the research: qualities of training, the level
of corporate culture, etc.

Key words: higher education, University, Bolo-
gna process, institute, transformation.

Y cmammi 30ilicHeHo aHai3 OyiHOK ma cmepe-
omuriig, Nos8’a3aHux i3 8rpoBadKeHHsIM B0/10H-
CbKO20 Mpoyecy y cucmemy BUWOI ocsimu
YKpalHu. 3a3Hadaembcsi, WO € we o0Ha cep-
ltio3Ha npobiema, sika Br/IUBAE Ha PO3BUMOK
PUHKOBUX MEXaHi3Mi8 pe2y/losaHHs cucmemu
ocsimu. L{e mocmynosa smpama BH3 ¢byHk-
yii coyianizayii ma nepexio 00 BIOHOCUH MK
BuKk/1ada4yamu ma cmydeHmamu 3a MPUHYU-
oM Ha0aHHs1 — OmpuMaHHs rocsyau. Ha Haw
roenso, ye HebesneyHe sBuUWe, SIKe Miopusae
OCHOBU CITi/TbHOI HAYKOBOI MBOPHOCMI Y BULUX
HasHa/IbHUX 3aKnadax. Bmpama qhyHkyii coyia-
nisayii— ye He auwe npobsiema 3a2a/ibHoocsim-
HbOI WKO/U. 3a3Ha4yaembcsi, WO ysi npobiema
€ Hacsliokom Komepyjasnisayii cy4acHoi ocsimu,
HeKpumuyHoi, BUGIpKOBOI nepedadi 3pa3Kis
3apyOKHOI  Ky/Zlbmypu, BK/IOYatoyu  Criomso-
PEHy i0eto MIOMPUEMHUYLKO20 YHIBEpCUMEMY,
Kompa 4yo0oBo smifieHa 8 cepedosuwi ame-
PUKaHCbKO20 MeHmasiimemy, npome BOHa He
rpucmocosaHa 00 Hawux ymos. Bapmo nuwe
3ayBaxxumu, Wo KoMmepuyiasnizayisi He suwe
CU/IbHO PYUHYE HUHI BUXOBHY ¢hyHKUilO 0C8imu,
azne U npomudie iHHOBaYisM, BIOOaIEHHIO
ocsimu Bi0 HayKu, 3HWKEHHIO sIKocmi ocsimu,
coyiasibHo20 IHecmumymy  cycniniscmsa. Lle
rnompi6Ho 6pamu 9o ysazu Mo Yac PO3POOKU
O0epxasHUX OCBIMHIX cmaHdapmig  BUWOI
ocsimu, a makox y chopmysaHHi Kpumepiis
depxasHoi amecmayii  BUWUX HaBYa/IbHUX
3ak1adi, a makox ypaxosysamu, Wo y pasi
rnooasbLWoi KoMepyianizayii cucmemu ocsimu
0CMaHHI PU3UKU 3HUKHYMb SIK sisuwje, rnepe-
MBOPUBWIUCK JlUWE Ha KOMepyilHul 3aknad
ma 6isHec-cmpykmypy. ¥ cmammi po3kpusa-
oMbCs pesysibmamu onumysaHHsl 8 pamKax
00c/1idxeHHs], MPoBedeHo020 kaghedporo coyio-
102l ma rnonimonoeii (HayioHasibHo20 asiayjti-
Hoeo yHisepcumemy, 2019 p.), W0 OXOM/IH0BasI0
ayoumopito suk/s1adadig BUW020 HaB4Ya/IbHO20
3akniady. (N = 450: cmpamucbikosaHuli 8i06ip;
KOHMPO/IbHI O3HaKU: cmamb, «BiK», MOMU/IKA
+2,2%, UmosipHicmb — 95,35%). Memoto
ornumysaHHs 6y/10 OUiHHOBaHHSI BUK/Ia0a4amu
BUWUX Hasya/lbHUX 3aKk/1adis pe3y/ibmamis
Br1poBadxeHHs1 BoIOHCLKOI cucmemu, PI3HUX
acriekmis Hag4aHHs ma Hasya/lbHO-8UX0BHO20
rpoyecy: AKocmi Hag4aHHs, PiBHsI Kopriopa-
MUBHOI Ky/Ibmypu mouwjo.

KnwouoBi cnoBa: suwa ocsima, yHisepcu-
mem, BosoHckbKul npoyec, iHemumym, mpa-
cghopmayjisi.

of native education its principles are consid-
ered, the Ministry of Education and Science has
approved the normative documents considering
existence of governing bodies of quality of edu-
cation in higher education institution, introduc-
tion of multilevel training of students, existence
of the international exchanges of teachers
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and students. And here higher education institu-
tions don’t hurry with implementation of the pro-
posals made by the state yet (it doesn’t belong to
creation of departments of quality management
as one of requirements of accreditation of insti-
tution of higher professional education. In our
opinion one of the reasons of it is weak knowl-
edge of the faculty of the purposes and prob-
lems of Ukraine in the context of implementation
of the Bologna declaration, lack of multilateral
awareness on opportunities and advantages
of the Bologna system, and from teachers
of the senior generation and a certain degree
unilateral, odious perceptions of the Bologna
innovations.

There is one more serious problem which
has an effect in connection with development
of market mechanisms of regulation of an edu-
cation system and to which solution joint efforts
of the state and local state bodies, governing
bodies of higher education institutions, public
organizations have to be directed. It is gradual
loss by higher education institute of the social-
izing function and transition to the relations
between teachers and students by the principle:
granting — receiving service. In our opinion, this
very dangerous phenomenon which undermines
bases of joint scientific creativity in higher educa-
tion institutions. Loss of the socializing function
is not only a problem of comprehensive school.
This problem is a consequence of commercial-
ization of modern education, noncritical, sam-
ple transfer of foreign culture samples including
the distorted idea of the enterprise university
which perfectly feels in the family environment
of the American mentality, but it isn’t adapted
to our conditions yet. It is only worth noting that
commercialization not only powerfully destroys
today educational function of education, but also
counteracts innovations, education distances
from science, reducing quality of education,
profane its main function as basic social insti-
tute of society. It is necessary to have it in a look
when developing the state educational stand-
ards of higher education and also when forming
criteria of the state certification of higher educa-
tion institutions to consider that at further com-
mercialization of an education system the last
just risks to disappear as the phenomenon, hav-
ing turned only into commercial establishment
and business structure of the large capital.

Analysis of recent research and publi-
cations. The attention of the Ukrainian socio-
logical community is constantly drawn to edu-
cation as a social institution and social aspects
of higher education. Special attention is to be
paid to the achievements of the sociologists
of the second half of the 20" century including
A. Astakhova, O. Dikova-Favorska, V. Dobrenkov,
V. Nechaiev, S. Oksamytna, A. Osypov, Y. Podol-
ska, M. Rutkevych, L. Rubin, L. Sokurianska,
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M. Titma, V. Turchenko, F. Filippov, A. Shereha,
S. Shchudlo, O. Yakuba and other scholars.
These authors studied issues regarding the role
of education in the development of the society, in
social mobility, life plans of youth and social char-
acteristics of lecturers and teachers. Thorough
examination of sociocultural portrait and educa-
tional level of youth, labor activity and upbringing
of students has been started already in the early
20" century. Studying opportunities for the use
of student activity potential, behavior patterns
in student groups, professional orientations
of school graduates, influence of higher educa-
tion on the structure of society (M. Rutkevych,
L. Rubin, V. Shubkin) was flourishing in the 1960s.
The researchers were examining social aspects
of the education system and interrelations
betweenthe socialinstitute of education and other
institutes of society. An important contribution
resulted from research on socialization due to
the education and relationships of teachers with
pupils and students (E. Astakhova, V. Dobrenkov,
V. Nechaiev, A. Osypov, M. Rutkevych, F. Filippov,
A. Shereha, O. Yakuba).

Today sociological aspects of education, prob-
lems of the institutional transformation in Ukraine
are studied by I. Havrylenko, V. Horodianenko,
D. Dzvinchuk, P. Kudelia, V. Luhovyi, M. Luka-
shevych, O. Navrotskyi, V. Pylypenko, L. Sidniev,
Y. Siryi, O. Skidin, A. Furman, V. Chepak, Y. Cher-
netskyi and others. Modern education sociol-
ogy deals fruitfully with studying the structure
of the social institute of education, its systems
and subsystems (V. Luhovyi); social organizations,
objects (E. Astakhova, P. Kudelia); subjects of its
activity, functions of education in the sociocultural
reproduction of society (M. Lukashevych, O. Nav-
rotskyi); structures and essences of the educa-
tional process contents (l. Havrylenko, V. Pyl-
ypenko); education management (D. Dzvinchuk,
Y. Zoska [3], O. Skidin, D. Sweets); the whole set
of sociological research methods is used (V. Horo-
dianenko, A. Shereha).

We should mention that the necessity
of increasing the quality of training at higher
educational institutions has never been anissue
of great importance. According to L. Mitrovic,
the modern reform of higher education, within
the framework of the Bologna process, has
produced a wide spectrum of commissions
and bodies with their own advantages; they
make decisions on important issues regard-
ing educational processes without the consent
of professors and also creating and delivering
knowledge at the same. Leaving the teach-
ing and scientific personnel out of the process
of making decisions concerning organization
of educational institution operation or training
process at the instituions, it creates discord-
ance and rupture between education contents
and its organizational-legal form [7].
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However, according to the American sociol-
ogist D. Bock [2], commercialization of higher
education institutions can be viewed as a form
and contents of education; many consequences
are becoming visible already, and there are
observed constant attempts to ignore them.
Accreditation process seems to having released
the curricula from “useless knowledge”; today
to prepare for examinations a minimal amount
of literature is needed, and evaluation of the nec-
essary skills and knowledge that are to be mas-
tered by students has simplified to mere tests
which results are presented in several aspects
[5]. All of this was done for the sake of achiev-
ing efficiency, productivity and competitiveness
of higher education. Economic aspect makes
people forget that education is based on its long-
term humanistic values, which consider knowl-
edge as significance, justice, freedom, equality
of people, etc. Belonging to the most prominent
types of goods, education offers the opportunity
to become the development of the feeling of true
and actual good [10].

The main material. Survey which was con-
ducted within the research by educational
and practical laboratory of the Department
of Sociology and Political Science covered also
audience of the faculty of higher education insti-
tution. There was conducted a standardized
questionnaire of teachers (questionnaires with
16 questions) (n = 450: the stratified selection;
controlled signs: gender, “age”, an error = 2.2%,
reliable probability — 95.35%).

Assessment by teachers of higher edu-
cation institutions of results of introduction
of the Bologna system, various aspects of edu-
cation and educational process was the purpose
of poll: qualities of training, the level of corporate
culture, etc. First of all we will address estimates
of effectiveness of the Bologna Process.

So, opponents and supporters of the Bologna
Process divide a circle of respondents in half,
insignificant advantage of supportersisn’t essen-
tial (within a selection error). It demonstrates that
faculties at the National Aviation University have
Nno consensus concerning success of introduction
of the Bologna Process through its shortcomings.
About a half of respondents (45%) consider that
hopes concerning improvement of quality of edu-
cation were equaled.

Distribution of answers to a question is inter-
esting: “Do you agree with the opinion of some
experts that the ideas of the Bologna Process in
the form in which they take root in Ukraine today,
are in a conflict with national educational tradi-
tions and in this sense arise threat to its national
interests?”. Only a little more than a quarter
of respondents completely agree with this state-
ment. Actually a half of respondents (50%) agree
that the system is in a conflict with national edu-
cational traditions, but don’t consider it as a threat

to national interests. Those, who doesn’t agree
with this question only 11% of respondents.

It is important to note that 84% of teachers
consider themselves as patriots of Ukraine. Esti-
mates by teachers and rating and modular system
are ambiguous. So, nearly a half of respondents
(47%) don’t consider rating and modular sys-
tem an effective method of assessment. A quar-
ter more of respondents consider it the effective
tool, but troublesome and inconvenient. Thus,
in general prevailing most of respondents (72%)
have shown discontent to rate and modular sys-
tem. Teachers of higher education institution
expressed similar estimates also on FGR which will
be considered below, and then, actually, there will
be clear a reason of such estimates. Also nega-
tive estimates are connected with low imagination
of teachers about all opportunities to the Bolo-
gna system and insufficient ability to apply rating
and modular scaling. A half of teachers of mainly
advanced age will remember the Soviet system,
and it is much more difficult to them to adapt to
innovations which they usually critically perceive.

Usually for teachers of the European higher
education institutions of introduction of the Bolo-
gna system contacts stimulation of the aca-
demic mobility, opening of borders for a floor
of a scientific international discourse. These pos-
sibilities of the Bologna system aren’t relevant for
the Ukrainian teachers. Yes, those who consider
that the academic mobility in recent years there
were significantly only 6%. A third of respondents
(32%) considers that the mobility has increased,
but it isn’t essential. Slightly more than a third
(40%) claims that the mobility hasn’t grown at all.
As well as in the previous question, similar divi-
sion of answers is sign of ambiguity of perception
of consequences of introduction of the Bologna
Process in Ukraine.

However, despite in general critical relation to
the introduction of the Bologna system, more than
a half (60%) of the interviewed teachers of higher
education institution in general are happy with
the quality of education which is provided to stu-
dents of NAU [9].

Results of survey allow draw a conclusion that
Bologna Process is still reluctantly perceived by
the teaching case and causes discontent against
the background of the factthatin generalteachers
assess the level of training and the organization
of educational process positively. Focus group
discussions with teachers of NAU have helped to
understand the reasons of such contradictions.
Therefore, subjects of awareness of teachers on
opportunities of the Bologna system, assessment
of its weaknesses and advantages, idea of teach-
ers of motivation for training of the modern stu-
dent and stimulants of his activity and interest in
study were the main questions FGR. The most
important qualities of the teacher, including pro-
fessional advantages were separately discussed.
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In total four FGR with teachers of various insti-
tutes of higher education institution have been
carried out.

Teachers most often connect discontent with
the Bologna system cautiously to lose own val-
uable practices of domestic educational sys-
tem, its national specifics and so forth. Being
afraid of unification and standardization, some
respondents expressed opinion that the Bologna
system is a way of enslavement and cultural col-
onization. According to a half of the participants
of FGR, an adaptation of the Bologna system has
actually taken place, butisn’t absolutely success-
ful. The form of rating and modular system in this
sense, on the one hand, motivates the student to
work, and on the other hand, promotes that train-
ing becomes often formal, declarative, proceeds
for the sake of receiving points, but not actually
knowledge. Control of depth of knowledge in
this system is complicated and often deprives
of the teacher of an opportunity to estimate
the student objectively, not behind nominal points,
and on actual knowledge. It should be noted that
weaknesses of the system are estimated mainly
by teachers of the senior generation. The teach-
ing youth more creative and much easier and more
positive perceives rating and modular system [6].

Conclusions. Unfortunately, our education
now is not recovered by the academic mobility as
it occurs in the West. Much better in the Western
European teachers of a condition for work, in par-
ticular loadings and the salary — those conditions
which initiate scientific creativity, vigorous sci-
entific activity and the academic mobility. Unlike
opportunities of the Bologna system, our teach-
ers are perfectly informed of these factors. The
lack of interest to its resources is explained by
working conditions which are very limited rather
scientific creativity and, respectively, mobility.
Knowing about world abstract bases of scien-
tific citing, for example Scopus, our teachers
all the same quite skeptically and mistrustfully
treat an opportunity wide presentation the prac-
tices with them on clear the language, financial
and technical and professional reasons.

In regard to most typical representations about
professional and pedagogical culture and profes-
sional advantages, first of all teachers allocate:
brilliant knowledge of a subject and ability is pro-
fessional and available at tax material. Further
follow: ability to come into contact with audience,
skill of oral speech, culture of behavior and even
appearance, charm. It is interesting that ability
to connect the material with future professional
activity (the students as we remember, would wish
to hear more) sounded much less often. The abil-
ity of the teacher to force the audience to think,
to rationally use and plan time on occupation in
general have been mentioned single. It is enough
to pay attention to that fact that the standard
of speech of the teacher has taken much above
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the place, than the organization of space of cere-
bration of the student.

However the greatest disagreements in
consciousness of the teacher and student
the improvements of quality of education con-
nected with factors by increase in interest in
study. Teachers well understand the importance
of this factor, first of all, connecting it with interest
in a subject of the student. However, if students
pin hopes for increase in interest in training on
use of new methods of the organization of educa-
tional process (the first place in the rating of con-
ditions), then this factor occupies the last of pos-
sible options teachers. It is probable to assume
that thus contradictions of the intersubject rela-
tions which considerably reduce the potential
of quality of education arise and are multiplied
and minimize his sociocultural component.

At the heart of the western model of educa-
tion which elements are transferred to formation
of Ukraine and at the heart of the model realized
in domestic option different conceptual com-
ponents historically lie: at the heart of the west-
ern model - the pragmatism which is shown in
the application-oriented nature of education with
orientation to assimilation of knowledge for their
practical application and individualism which
the subject — the subject relations in educational
process which are created between the teacher
and the pupil with distribution of horizontal com-
munications between structures of higher school
caused dominance. Support of this model is
provided with personal and structural and insti-
tutional specifics of society and education, from
here — development of the matrix or network
types of the organizations, a commercialization
of education and a diversity of sources of financ-
ing, appropriate financial and economic, legal,
personnel, temporal and other conditions
and resources. In higher education the western
model is defined as liberal.

Basis of the domestic educational model, on
the contrary — collectivism domination, domina-
tion of the principle of the authority on education
and education that, in turn, caused dominance
the subject — the object relations in the educa-
tional process. This model is based on a pyram-
idality of structures with dominance of vertical
correlations, from here — dominance of the organ-
izations, the state support and appropriate finan-
cial and economic, legal, personnel, temporal
and other resources are on a centralized basis
coordinated with multi-level hierarchy in control.
In a research of higher education this model is
defined as traditional, a quasi-administrative etc.

The modern principles discussed in the world
community as priority, stated to realization in
domestic educational policy. First of all, itisdemoc-
ratization, availability, diversification and a variety,
the continuity, openness, flexibility, mobility, inno-
vation are implemented within the western model
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(that is liberal) in higher education and it is its inte-
gral part, are naturally built in historically devel-
oped features (a subject — the subject relations,
individualism, pragmatism). They are at the same
time a basis and conditions of realization of all
main directions of the organization of educational
process in an educational institution, beginning
from material support and the organization of jobs
and finishing with management of educational
institution and so forth.

Thus, the declared principlesinthe educational
policy of Ukraine, the specified purposes within
participation of Ukraine in integration processes
at the international level, which in the interrelation
assume transfer foreign educational the practi-
cian not always correspond to domestic specifics
of education and often aren’t provided with repro-
duction conditions.
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