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The article pays attention to the use of role sit-
uations in the process of future teachers-philol-
ogists’ training and their psychological impact
on the students’ cognitive activities. The article
theoretically substantiates the role situation
as a structural unit of philological knowledge,
demonstrates the developmental possibilities of
the role situation in the assimilation of foreign
language material by students and diagno-
ses the levels of linguistic and communicative
competence during the experimental training
program. The article also considers various
forms and methods that help to overcome the
psychological barrier during communication
and promote the development of their creativity,
imagination and cognitive activity. It is proved
that such forms as role-playing classes, dis-
cussion-classes, discussions-competitions and
dialogue-classes are able not only to mobilize
creative and intellectual abilities of students,
to develop their imagination, independence,
initiative, to enrich their inner world, but also
to activate their inner resources for perception
and comprehension of new material, analysis
of the urgent problem, the ability to defend their
own point of view and approve the opinions
and views of other colleagues about a situation,
confidently participate in a collective discussion
that contains many contradictions, i.e to reach
a new level communication and processing of
new material. Also, modeling and using role sit-
uations in foreign language classes improves
the quality of the educational process, helps to
attract students to get acquainted with cultural
traditions, customs and values of other peoples
and countries, create a friendly atmosphere in
foreign language classes and increases their
language and speech potential, especially dur-
ing communication with representatives of the
countries whose language is being studied.
Key words: role situation, role-playing class,
discussion-class, discussion-competition, dia-
logue-class, cognitive activities, psychological
impact.

Y cmammi rpudinisiembes ysaza BUKOPUCMAaHHI0
ponbosux cumyauyili 'y npoyeci mid2omosKu

malbymHix ydumeris-ghisiosiozis ma ix rcuxo-
JI02I4HOMY BI/IUBY Ha Mi3Hasas/IbHy OiSi/IbHICMb
cmydeHmig. Y cmammi meopemuyHo 06rpyH-
mosyembCs1 po/ibosa cumyauist ik CmpykmypHa
00UHUYS (PiNI01I02IYHO20 3HAaHHSI, eMOHCMpY-
OMbCS  PO3BUBAKYI  MOXJ/IUBOCMI  PO/ILOBOT
cumyauyii rio Yac 3ac80€HHs1 cmydeHmamu iHwWo-
MOBHO20 Mamepia/ly ma rposooumsCsi diazHoc-
myBaHHs1 PiBHIB CghopMoBaHOCMI JliHasicmuY-
HOI ma KoMyHikamusHoI KoMremeHyii rio yac
peanizauii  npozgpamu - eKcriepuMeHmasibHo20
Has4aHHs. TakoX y cmammi po3e/isioaombCsi
Pi3HOMaHIMHI ghopmu i Memoou, Wo Cripusitomb
M0d0/1IaHHK MCuXos1oeiuHo20 Gap’epy M0 vac
CrifIKyBaHHs1 ma Cripusiromb PO3BUMKY iX msop-
yocmi, thaHmasii ma nisHasa/IbHoI Aisi/IbHOCMI.
JlosedeHo, wjo came maki ¢hopmu, sIK PO/IbOBI
3aHImms,  3aHAIMMsI-OUCKYCIi,  AUCKyCii-3ma-
2aHHs1 ma 3aHsimmsi-diasioeu, 30amHi He Mislbku
MOGini3ysamu msop4i ma iHmesiekmyasibHi 30i6-
Hocmi cmydeHmis, posgusamu iX ¢haHmasito,
camocmiliHicmb,  iHiyiamusy, 36azadysamu ix
BHYmMpIwWHiIl csim, asie U akmusizysamu ix BHy-
mpiwHi pecypcu wjodo cripuliHImmsi ma ocmuc-
JIEHHS1 HOBO20 Mamepiasy, aHa/lizy nocmassie-
HOI Ha2a/1bHOI rpo6/1eMu, BMIHHIO Bidcmorosamu
B/1aCHY MOYKY 30py ma cxsa/iosamu OyMKU ma
10271510 iHWUX Kosea ujodo miei 4u iHwoi cumy-
ayji, BieBHeHo 6pamu y4acmb Y KO/IeKmusHoOMY
062080pEHHI, WO Micmumb 6azamo rMpomupiy,
mobmo suxooumu Ha HoBUU SIKICHUU piBeHb
CrifiKyBaHHs1 ma 0B6pO6/IeHHs1 HOB020 Mamepi-
any. Takox MoOesItoBaHHsI ma BUKOPUCMAHHS
PO/ILOBUX cumyayiti Ha 3aHAmmsIX 3 iHO3eMHOI
MOBU NiOBUWYE SIKICMb Hag4a/lbHO20 MPOYECY,
Crpusie 3a/1y4eHHIo cmydeHmis 00 o3Haliom-
JIEHHS 3 Ky/IbMypHUMU mpaduyismu, 38udasimu
ma YiHHoCMsaMU iHWux Hapoois ma kpaiH, cmso-
PEHHI0 006PO3UY/IUBOT ammocghepu Ha 3aHsim-
msix 3 IHO3eMHOI MOBU | MIOBUWYYE X MOBHUU i
Mog/ieHHeBUL MomeHyjasa, 0co6auso nid 4Yac
CriifiKygaHHs 3 rpeocmasHUKamu kpaiH, mosa
SIKUX BUBHAEMBCSI.

KntouoBi cnoBa: posiosi cumyayisi, posibose
3aHAmMmMs,  3aHIMMS-OUCKYCisi, ~ OUCKYCIsi-
3MaeaHHsl,  3aHsimms-Oiasioe,  ni3HasaslbHa
Oisi/IbHICMBb, MCUXo/102i4HUll B/IUB.

An issue of future teacher philologists’ foreign
quality training in the process of updating forms
and means of educational process is of great
importance. Development of students’ linguis-
tic and communicative competence has been
under thorough study of contemporary scientists.
Therefore, the ways and means of such speech
activities development as reading, speaking,
writing and listening should be reviewed again.
Enhanced educational process, motivation
of cognitive activity promotes the implementation
of role playing technologies in the educational
process along with traditional ones. Nowadays,

the reason of such increased interest to different
role playing is primarily a deviation from tradi-
tional teaching forms and methods. It should also
be noted that the reduction of cognitive interest to
foreign language learning emerges even on a par
with high motivation. Playing activity, being one
of the methods that motivate learning and cogni-
tive activities, also allows to use all levels of knowl-
edge assimilation and has a psychological impact
on students’ cognitive activities.

Consequently, the interest towards usage
of playing technologies in the process of foreign
language teaching is not accidental. Despite
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the fact that role-playing technology has been
studied by a lot of scientists, still it is not success-
fully implemented in practice.

So, we will study the problem of role situation
modeling in educational practice with its further
analyses.

The aim of the article - is to prove efficient use
of role situations in the process of foreign lan-
guage teaching.

The tasks of the research:

1) to verify role situation as a structural unit
of philological knowledge;

2) to show opportunities of further develop-
ment of role situation in the process of foreign
language acquisition;

3) to diagnose future teacher philologists’ lin-
guistic and communicative competences devel-
opment during the experimental training pro-
gramme implementation.

The research methods. Theoretical — analysis
and synthesis, generalization and interpretation
of pedagogical, psychological, philosophical,
cultural and methodical literature.

Empirical — interviewing methods (question-
naires, interviews), self-assessment method,
pedagogical experiment.

Statistical — a qualitative analysis of the results
and methods in mathematical statistics for
theresults of pedagogical experiment processing.

To conduct the research students of Exper-
imental and Control Groups took part in experi-
mental training.

Theoretical Research Results. A number
of approaches to the solution of the problem
of teachers’ training educational process organ-
ization in different types of the educational insti-
tutions was analyzed by means of scientific lit-
erature. Possibilities of the simulation method
were studied by O. Tarnopolsky [5], M. Klarin [3],
L. Pavlova [4], V. Chernysh [6], C. Livingston [9],
W. Littlewood [8] etc. Nowadays, social dramas
are being developed in American and English
pedagogy as role playings. Their purpose is to
study pupils to comprehend their life-situations.
The simulation approach to the modeling of pro-
fessional activities in different spheres is widely
used at universities, colleges, business schools
and large industrial companies. However, it
should be emphasized that developing and train-
ing functions of role playings is not revealed. As
for the role play approach itself, it is often justi-
fied by practical effect but not completed didactic
and methodological justifications. Attracting role
of the play, being a learning technique, is consid-
ered to be an effective instrument to the manage-
ment of foreign communication mastering which
enhances students thinking activity and allows
to make the educational process more exciting
and interesting.

In the proves of teaching we deal with the sit-
uation as the unit of educational process organi-
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zation. A situation can be controversial by nature;
it can also depict a set of specific characteris-
tics and potential resources of the didactic plan.
A situation can contain an impulse necessary for
disclosure of substantive reserves of pedago-
gical education in dynamics and development.
It “helps to engage a system of intellectual, emo-
tional and social relationships involved in this sit-
uation”. Adhering to the regulation of educational
tasks, which are dictated by the educational sit-
uation, a student is formed as a future specialist
within a given activity, directed to pedagogical
theory and actions experience [2].

A situation has its own “vigor” in its dynam-
ics and development being implemented in
educational process. It provides an opportunity
for activating a scheme of a teacher — students
pedagogical interaction when it is involved in
a learning situation. When the situation is used
a student becomes active, he analyzes, evalu-
ates and resolves it, forms his own professional
image, improves his knowledge, habits, skills
and competences which are indicators of his pro-
fessional development. The meaning of learning
difficulties increases in the form of a role situa-
tion in the process of obtaining knowledge, we
can observe interaction of cognitive independ-
ence, sustained motivation training with students’
abilities. Training tasks anticipate specific role
activities and behavior particular to a teacher.

A role situation is characterized by the plot
content. The plot content complexity is that its
improvement requires development and imple-
mentation at higher levels and gives the situation
a special character. The same fact also concerns
the representatives of such professions as man-
agers, psychologists etc. Role-playing antici-
pates a special kind of work/ It means that stu-
dents choose available roles and embody their
diversity in their own activities [7].

Empirical Research Results. To conduct
experimental training programme we devel-
oped different kinds of role-playings. It is
treated as situationally-managed form of learn-
ing activities organization which is directed to
the social experience replication and master-
ing. In its turn, human behaviour is formed,
improved and aimed at speech habits and skills
formation, development and improvement under
specific conditions as close as possible to
the circumstances of real learning. Let us view
the examples of the role-playings and role sit-
uations for future teacher philologists’ exper-
imental training programme implementation.

Inthe process of role communication, students
improve the subjective position, master the posi-
tions of various roles, master the ways of think-
ing and creative activity, improve communication
skills, acquire pedagogical experience necessary
for practical work. The developed technology is
implemented in training sessions in pedagogical
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disciplines in the form of flow charts, which char-
acterize the stages of implementation of training
modules and the necessary scientific and meth-
odological support.

The use of role-playing classes in the study
of pedagogical disciplines creates conditions
for the manifestation of initiative, amateur per-
formance and creativity of students. The topics
of these lessons should correspond to the con-
tent of the topics included in the curriculum for
the course of the discipline being studied. Since
pedagogical training is not sufficiently variable
and flexible, we will proceed from the organ-
ization of classes on the principle of a role per-
spective. In contrast to the technologies of tradi-
tional classes in pedagogical disciplines, where
there is a strictly defined system of pedagog-
ical prescriptions that are guaranteed to lead to
the goal, the principle of role perspective pre-
determines the diversity and variability of ways
to use pedagogical knowledge as a tool of ped-
agogical action in the course of a role-playing
class. We proceeded from the assumption that
the correlation of knowledge with a role-play-
ing situation, i.e. with the object and the peda-
gogical circumstances, a true unity of the crea-
tive and the reproductive in teaching students is
achieved. Role-playing classes and the method-
ology for their implementation are not regulated,
but they are based on improvisation and creativity
of students. Stages of the role-playing classes
include: — warm-up; — selection of the plot; -
“entering the role” (after the distribution of roles,
everyone who got the role answers the audience’s
questions from the point of view of the charac-
ter being played);- playing a role-playing plot;—
analysis and results of role-playing classes. Here
is an example of a role-playing class “Situation
Perception”. The role-playing plot is selected on
any topic that is interesting for students. The main
requirement is the active actions of all partici-
pants in the role-playing situation. And the pres-
ence of different positions in relation to the mod-
eled event. For example, three group activists
discuss the plan and methodology for the group
meeting. The head of the educational sector,
who sincerely cares about the state of educa-
tional affairs in the group, is a responsible, pro-
active and conscientious person. The monitor
of the group is indifferent to the upcoming work,
acts on the principle “just to hold it for show”. The
student of the group, who dreams of becoming
a member of a student asset, is sure that he will
be able to organize and hold a meeting in an inter-
esting and useful way. The plot is played out for
10-15 minutes. Students, attending the class,
record what is happening. Then the participantsin
the role-playing plot are invited to leave the audi-
ence. And then, one by one, they are invited to
enter the audience, and they, being in the role,
must show how the role event took place. They do

not hear each other’s story. Stories differ signifi-
cantly from the role-playing actions they play. The
more students enter the role, the more discrepan-
cies betweenthe words-descriptions and theroles
played. Then comes the analysis of the reasons
for this phenomenon. Students are looking for
an answer to the question: why do we perceive
the same phenomenon, the same person from
different positions? Gradually, students are led
to the conclusion about the importance of reflec-
tion i.e seeing other positions and oneself from
the point of view of others. Themes of role-play-
ing plots can be developed on the basis of real
situations from school or university life and situa-
tions in literary works and the forms of their imple-
mentation are varied. The purpose of the discus-
sion-class is to expand the communicative aspect
of the lesson through the use of polemical means
in the organization of cognitive activity by includ-
ing them in the collective search for pedagogical
truth. A discussion class is an activity of “open
thoughts” that allows students to abandon stere-
otypes, formalism, dogma, encouraging them to
be creative. It’s a type of a role situation.

E.g. Imagine that you are you are an expert in
traditional and non-traditional lessons. You under-
stand that it is very appropriate to implement role
play while working with pupils. Will you advise
teachers at schools to combine playing forms
of the lesson with traditional ones? Why?

Imagine that you are you are an expert on work-
ing with difficult children. A young teacher came to
you and began complaining about her unmanage-
able class. She admitted that the pupils answered
her back, undermined discipline in class, screamed
and yelled without any reason and, thus, played on
her nerves. What measures would you advise her
to take to? And what is your opinion about the situ-
ation in general?

Imagine that you are a teacher and work with
students. Your group is very contrast and specific
because one part of your group has creative think-
ing and the second one prefers facts and logic.
That’s why conflicts in the group break out very
often. How will you resolve them?

Imagine that you have a wonderful opportunity
of making an acquaintance with a qualified psy-
chologist who is a real all-rounder. What questions
about your pupils (students) will you ask him?

Among the polemical means, a special role is
played by discussion-classes, dialogue-classes
and debate-classes. In our research, we used
discussion classes on the following topics: “Can
a teacher be indifferent?”, “Where do indifferent
people come from?”, “What value do they have
(and do they have) in the work of a teacher?”,
“Creative thinking helps to find a way out of criti-
cal situations”. Before the start of the discussion,
all participants in the lesson determine the criteria
for assessing the activity of the leader: the ability
to clearly formulate questions, summarize transi-
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tional momentsin the discussion, activate passive
students, suspend monologues that are too long,
be tactful towards all participants in the lesson [1].

To conduct the discussion, a leader is
appointed (selected orappointed bytheteacher).
The main thing in this lesson is the discussion
of the selected problem. Then an introspection
of the activities of the leader of the discussion
according to the assessment criteria that were
determined before the start of the discussion: to
what extent he completed the tasks and achieved
the goal of the discussion, the desired results
were obtained - if not, then the reasons why
the difficulties arose, how the participants
in the discussion supported the moderator.
Allcomersexpresstheirassessmentsofthe activ-
ities of the discussion leader.

A great attention should be paid to introspec-
tion of the emotional state at the class. E.g. At
what point did the discussion arouse the greatest
interest? Was there a feeling of irritation, bore-
dom, and when? What thoughts-associations
caused the beginning and end of the discus-
sion. In our practice, we used discussion-com-
petition classes. During this lesson, all partici-
pants are divided into two teams. Jury members
are selected. The criteria are determined: evi-
dence, logic, clarity of wording, correctness
of speakers and the ability to adhere to the topic
under discussion. The jury determines the point
system. The topic of discussion can be a seri-
ous subject of discussion. For example, “Pro-
fessional values - do they serve the effec-
tiveness of the teacher’s work?”, “Preventive
actions — what should be understood by them?
Their role in planning and obtaining a positive
result?”, “Is the teacher’s humor a hindrance or
a means of the educational process?”, “Devel-
opment of students’ cognitive activity” etc. At
the end of the discussion, the jury announces
the results and comments on them. At the end
of the lesson, a collective discussion is held.

Along with the discussion-classes in the exper-
imental work, the dialogue-classes were used,
which provided for:

— determination of the subject of discussion
(pedagogical fact, pedagogical situation, clash
of different points of view, ambiguous judgment
on a particular phenomenon, process), person-
ally significant for the participants in the dialogue,
containing a contradiction and clash of opinions;

—the presence of an evaluative attitude of each
participantin the dialogue to its content, the vision
of contradictions in ordinary representations
and the formulation of their own judgments about
different points of view on the discussed fact,
phenomenon, process;

— dialogical interaction and communication
through a system of tasks, questions, situations
should provide for a gradual ascent to the inde-
pendence of students in judgments;
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— readiness for dialogue, the degree of their
self-expression.

Discussion-classes and dialogue-classes
mobilize the intellectual abilities of students, lib-
erate imagination, activate independence, initia-
tive, and amateur performance. On them, future
teachers-philologists learn to analyze problems,
defend their opinion, accept the views of others
and correlate them with their own views, i.e. teach
to go to another qualitative level of comprehen-
sion of the studied material.

Students participate as highly-motivated
subjects of knowledge while taking part in
experimental training programme implemen-
tation. The candidates’ survey “at the start
of the training” of the experimental group proved
that students’ level of affectation is sufficiently
high: (31£5,0% of respondents) to the teacher’s
job; (19+4,2% of respondents) gave preference
to joy of succeeding and achievements in busi-
ness, (88+4,5% of respondents) gave prefer-
ence to desire to raise their own status.

The level of anxiety was the main indicator
of willingness to experimental training. It was
35,3% of respondents in experimental group.
It was also taken into consideration that student’s
activities in the situation that arouses anxiety
depends on noton presence or absence of anxiety
but on the power of “situational anxiety”, effective
measures, taken for its reducing, and the accu-
racy of the cognitive evaluation of the situation.

In general, the character of the motives rank
demonstrated the advantages of students’ desire
to establish themselves in the group. It can be
explained by increased necessity in their willing-
ness to take part in experimental training. After
completion of the experimental training the hier-
archy of motivational advantages, on the basis
of the average assessment in the group, proved
the following: a) interest in professional quality
training was 90,5% in EG (experimental group)
and 71,1 % in CG (control group); b) desire to new
forms of cognition was observed in 88,9% in EG
and 68,5% in CG; c) perspectives of professional
developmentwerefoundin70,6%inEGand 64,2%
in CG; d) a high level of training was shown my
77,8% in EG and 63,7 % in CG; e) teachers’ spe-
cial attitude towards the students of experimen-
tal training was 66,6% in EG and 49,8% in CG.

Diagnostic and Control testing of students’
knowledge was conducted after completion
of the experimental training in CG and EG. It
provided the opportunity for stating quantitative
changes in effectiveness of professional training
in the system of University education. The results
of students’ diagnostic knowledge testing in CG
and EG after completion of the experimental pro-
gramme are presented in the table.

Comparative analysis and statistical data pro-
cessing of diagnostic tests for the CG and EG,
presented in the table, shows that the difference
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of the results obtained in the CG and EG was sta-
tistically significant (at the significance p-level =
0.05, 17.04, 7.82).

Table 1
Comparative results of the students’ diagnos-
tic testing in the control and experimental groups.

Formation Formation

levels of the levels of the
Grades linguistic communicative

competence competence

CG EG CG EG

low 9,8 3,4 15,2 4,5
middle 40,2 22,7 39,1 23,9
sufficient 43,5 52,3 37,0 54,5
high 6,5 21,6 8,7 17,1

The majority of the students of the EG demon-
strated sufficient and high levels of education,
whereas the majority of the CG students showed
middle and sufficient levels of training.

One may consider the prevalence of repro-
ductive activity as well as lack of cognitive interest
towards the role playing in teaching process to be
the reason of such emotional state.

Comparative distribution of the students’
activity levels is shown in Fig. 1. Let us consider
the results:

1) Despite the fact that at the beginning
of the experiment students of the CG and EG
had approximately the same initial level of training
(predominantly low and middle), after completion
of the experiment the majority of the students
of the EG demonstrated sufficient and high levels
of education, whereas the majority of the CG stu-
dents showed middle and sufficient levels of train-
ing most of the students of the EG demonstrated
sufficient and high levels of education (63,7%),
while the majority of the students showed CG low
and medium levels of education (64,1%).

2) The difference of the results obtained in
the CG and EG was statistically significant (at
the significance p-level = 0.05, 17.04, 7.82)

Conclusions.

1) It has been established that philological
knowledge should be structured in such a way
that students can implement it adequately in var-
ious situations.

2) It has been determined that innovations
appear in the language in the form of new knowl-
edge in role situations as forms of philologi-
cal knowledge interaction and in role activities.
Problematic importance in training growth when
search activities, interaction of cognitive inde-

pendence, sustainable motives of training are
brought together. Role situations provide specific
conditions when knowledge acquires practical
application and serves as an instrument for stu-
dents’ practical activities.

Thus, modeling of real role situations during
English language classes presuppose the follo-
wing:

1) it promotes key competences formation;

2) it provides developing and problematic
nature of professional training;

3) it helps a teacher to resolve communicative
issues which can be applied to the purposeful
aspect of training and is tightly connected with
the training content;

4) it is involved into cultural values of the other
people;

5) itincreases training process quality.
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