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The study aims to reveal the effective imple-
mentation competence approach features in
the personal growth training program in order
to actualize the teenagers’ psychological poten-
tial in the “equal-to-equal” method. The exper-
imental research group (118 teenagers aged
12-17 years) and control group (122 teenagers
aged 12-17 years) was chosen on the volun-
tariness anonymity basis in accordance with the
purpose of the study. Research methods are
chosen according to the adolescent’s psycho-
logical potential components: motivational orien-
tation — motivational test V.E. Mil'man; emotional
focus — the emotional potential level according
G.S. Hall, mental states self-assessment test
H. Eysenck; value orientation — meaningful life
orientations test; behavioural orientation test “Peo-
ple”, thematic apperceptive test (TAT) H. Murray,
K. Morgan (the test's behavioural component
was considered); “Wiesbaden Personality Ques-
tionnaire” (current and basic personality abilities),
N. Pezeshkian, H. Deidenbach. Results revealed
that the competence approach implementation in
working with adolescents (the average result was
47,5% increasing in the adolescent’s psychologi-
cal potential components direction actualizing and
actual competencies) is effective. The competence
approach implementation in the “equal-to-equal”’
method increases the adolescents’ psychologi-
cal potential actualizing effectiveness according
to the study results. The training program can be
effectively used by psychologists and teachers in
the educational process to increase the self-actu-
alization, develop an adulthood sense, actualize
psychological potential processes, and increase
the adolescents’ competence level. The compe-
tent approach in the “equal-to-equal” method and
the use of the “Double Tutor System” approach in
working with teenagers actualizes the teenagers’
psychological potential and develops the key com-
petencies of the participants.

Key words: psychological potential, educational
activities, competence approach, spheres of ado-
lescents’ life, emotional, motivational, behavioral,
value orientation, interpersonal communication.

Memoro  QoC/liOXeHHs1 €  BUSIB/IEHHS]  OCO-
6rusocmeli echekmusHoOi  peasizayii  Komre-
MEHMHICHO20 Mi0X00y y rpoepami MmpeHiHay
0COBUCMICHO20 3POCMaHHS 3 Memoto akmya-

Jl3ayii Mcuxo/102iuHoO20 NomeHyjiany nioimkig
3a MemoOuKor «pigHUl — piBHOMY». Ekcriepu-
MeHmasibHa 00C/IiOHUYbKa gpyna (118 nionim-
Kig 12-17 pokig) | KoHmposbHa gpyrna (122 nio-
Aimku 12-17 pokis) 6ynu o6paHi Ha 3acadax
006pOBI/IbHOI  @HOHIMHOCMI  BIOMOBIOHO 00
Memu  9oc/liOXeHHsl. Memodu  00C/lIOXEeHHS
06paHo BIOMOBIOHO 00 KOMIMOHEHMIB MCUXO-
JI02/4HO20  MOMeHyjasy  niosimka:  mMomusa-
yiliHa cripsmosaHicmb — MomusauitiHuti mecm
B.€. MinbmanHa (V.E. Mi'man); emouitiHa crips-
MOoBaHiCmb — piBeHb eMOUilIHO20 rMomeHyjasny
3a I.C. Xoniom (G.S. Hall), mecm camooyiHku
ricuxidHux cmaHig I AliseHka (H. Eysenck); yiH-
HICHI opieHmayii — mecm CMUC/IOXUMMEBUX Opi-
eHmayili; nosediHkosuli opieHmayitiHuti mecm
«/Todu»,  memamuyruli  annepyernmusHUl
mecm (TAT) I Mroppeli (H. Murray), K. MopaaH
(K. Morgan) (po3a/isidascsi nosediHKosull KOMIIo-
HeHm mecmy); «BicbadeHcbkul ocobucmicHUl
onumysa/ibHUK» (akmyasibHi ma 6a30si 0cobu-
cmicHi 30i6Hocmi), H. MesewkiaH, X. JelideHbax
(N. Pezeshkian, H. Deidenbach). Pe3ynsmamu
BUSIBU/U, WO BNPOBAOXKEHHST KOMITEmeHMHIC-
HO20 r1ioxody 8 pobomi 3 ridsimkamu (cepedHiti
pesynbmam cmaHosus 47,5% niosuweHHs 8
Harpsami akmyasisayii KOMIOHERMIB MCUXo/1o-
2lYHo20 momeHuyiasty nmidimka U akmyaabHUX
KomnemeHyili) € eghekmusHuM. Peasisayisi
KOMIMemeHMHICHO20 MioXody 3a MemoOUKOH
«piBHULI — pIBHOMY» NIOBUULYE egheKmUBHICMb
akmyaviisayii cuxo/102i4Ho020 MomeHyjasny mnio-
JMKiB 3a pesysismamamu 00C/lioxeHHs. Tpe-
HiHeoBa rpoepama Moxe 6ymu eghekmusHO
BUKOpUCMAaHa fcuxosio2amu ma nedaco2amu
B OCBIMHLOMY TMPOUECI 07151 MIOBULUEHHST PIBHS
camoakmyasizayji, po3sumky sioyymmsi dopoc-
J10cmi, akmyasizayjii mpoyecig McuxosoeiyHo20
romeryjasy, nioBUUJEHHsI PIBHS KOMMemeHm-
Hocmi nidnimkis. KomremeHmHicHul nioxio 3a
MemoOUKOK «PIBHULI — PIBHOMY» ma BUKOPU-
cmaHHs1 Mioxody «[o0BIlIHOI MbHOMOPCHKOI cuc-
memu» y pobomi 3 ridzimkamu akmyasizyroms
ricuxosio2iqHUt momeHuias Mio/imkig i po3susa-
HOMb K/TH0HOBI KOMIEeMeHUYji' y4aCHUKIB.

KntouoBi cnoBa: ricuxosioaidHuli nomeyjan,
Hasya/lbHa  Oisi/IbHICMb,  KOMIemeHMHIcHUl
nioxio, cghepu  KUMMEOisILHOCMI  MIO/IIMKIB,
emoyiliHa, MomusayjiliHa, MosediHKosa, YiHHICHa
opieHmayjsi, MxocobucmicHe Crii/IKyBaHHs.

Introduction. The mainsocialinstitution-the
family —isundergoing a profound transformation
associated with a change in its functional,
status-role, and value-normative foundations
(Yasuma et al., 2019). It is known that proper
personality development includes the influence
of older people on a young individual. When this
does not happen, children communicate only
with peers narrowing the ways of growing up
and sharing life experiences. Mark Bauerlein,
an American educator and author of the book
The Dumbest Generation, suggests that the
only peers influence is anti-intellectual, anti-

historical, because children do not learn from
their elders, but from the World Wide Web
(Bauerlein, 2022). Self-confidence sometimes
entails the search for not only fame, but also
trouble.

Teenagers have become more focused on
their inner “Me”, while trying to demonstrate it to
others in every possible way. According to Joel
Stein, the “Times” journalist and “The Me, Me, Me
Generation” author they are too concerned with
their popularity and the opinions of others (Stein,
2013). Some teenagers simply do not want to
grow up, they remain “big kids”, because social
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networks stimulate the need for self-expression
and approval by others (Sharma, 2021).

The competence’s concept is a very valuable
achievement for working with adolescents in our
time. Key competencies not only help with per-
sonal adaptation; they are the key to success in
realizing one’s potential. That is why key compe-
tencies are objective categories, they form a psy-
chosocial complex of the current level in knowl-
edge, skills, abilities and attitudes (Tigerstedt, &
Fabricius, 2019). This complex can be applied in
a wide range of human activities and will help to
reveal psychological potential. Key competence:
success contributes in life; the public institutions’
development quality; life areas’ corresponds
(Zorenko, & Gritsenko, 2019).

The actualization of psychological potential
includes a number of important aspects that in
the further future affect not only the individual's
potential as a whole, but also the life position, the
life perspectives formation and life design prac-
tices (Tytarenko, 2012). It is in the adolescent’s
personality development period that the self-po-
sitioning and self-motivation constructs are actu-
alized and developed, which in later life develop
into a personal dialogicity position (Mikhalchuk,
2018), the need for self-improvement (Kovrigina,
& Orlova, 2020), aspirations to self-realization
(Milchevska, 2013). Aspects of the personal dia-
logicity position — subjectivity and intersubjectiv-
ity — refer to the adolescent’s personality position
in relation to himself and the surrounding world.
This is an important construct of an individual’s
internal position regarding personal awareness
and perception and subjective dialogicity in the
interpersonal interaction process. The need for
self-improvement includes social interaction and
self-awareness aspects. This is a kind of activity
construct that is formed in interaction — with one-
self and the world — and through it, but against the
life perception meaningful component’s back-
ground. The desire for self-realization in adoles-
cence is not yet fully realized and formed, but the
self-realization processes through the activity
forms variability and self-actualization through
the actual desired goals achievement that carry
universal human values take place as psychologi-
cal potential actualization aspects.

Methods. The mixed research method was
used in this study. The adolescent’s psycholog-
ical potential components manifestation level
quantitative assessment methods were applied
at the first diagnostic stage in order to select
training work relevant forms and methods. The
subject-subject approach, the “equal-to-equal”
method, the psychodrama methods, art therapy,
mediation, fairy-tale therapy, conflict-centred
interaction, training and exercise, creative pro-
ductions and other training work forms and meth-
ods in the competence approach were applied at
the second stage of the study. Teenagers were
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able to use the acquired knowledge and skills in
the third stage of the program in the “Double Tutor
System” technology. Results quantitative fixation
diagnostic methods, which were used in the first
stage, were used in the fours control stage of the
study.

118 teenagers aged 12-17 from Kyiv and the
region took part in the self-discovery and self-re-
alization “Alternative” training program on the
basis of anonymity and voluntariness as an exper-
imental group. Teenagers from different schools
in Ukraine participated in the experimental testing
on a voluntary and anonymous basis. The control
group consisted of 122 participants.

The psychodiagnostic techniques use:

1) motivational orientation — motivational test
(Mil’man, 1990);

2)emotional development - the emotional
potential level (G.S. Hall), mental states self-as-
sessment test (H. Eysenck);

3)value orientation — meaningful life orienta-
tions test (Klochko, 2003);

4)behavioural component — test “People”, the-
matic apperceptive test (TAT) H. Murray, K. Mor-
gan (the test’s behavioural component was con-
sidered) (Von Karolyi, Winner, 2005);

5) “Wiesbaden Personality Question-
naire” (current and basic personality abilities),
N. Pezeshkian, H. Deidenbach (Wiesbaden per-
sonality questionnaire).

The adolescents’ psychological potential actu-
alizing program correction was carried out on the
basis of diagnostic data, taking into account the
participants’ potential capabilities and in accor-
dance with the proximal development zone.

The results of the study were used in creating
a program to actualize the psychological potential
of adolescents. The main achievementis the prac-
tical training part of the developmental program
“Alternative”. It is propaedeutic, developmental
and corrective. It takes place during the year. The
latest scientific achievements and achievements
for the personal development of adolescents are
used. The program actualizes adaptive and resil-
ient skills, helps develop social interaction skills,
forms the ability to solve problem situations,
develops leadership skills and creative thinking —
all this contributes to the self-development of the
individual and forms key competencies: self-ex-
pression, critical thinking, intercultural intelli-
gence, the basics of group interaction, commu-
nication skills, mentoring, social and emotional
intelligence, the basics of media literacy, inde-
pendent continuous learning, time management
and life path planning.

The effectiveness of the program is ensured
by:

— systematization, consistency and
effectiveness. The program lasts for a year, which
allows you to design the process of change and
creates a basis for qualitative changes. Every
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second thematic block ends with an on-site
training session, which involves not only complete
immersion in the work, but also each participant’s
positive changes assessment;

— homework. The received material, skills
and abilities are practiced by children during the
individual'simplementation and collective creative
tasks, projects, etc., which are performed in the
period between classes;

— practice. Each participant will have the
opportunity to apply the acquired knowledge,
skills and abilities in practice, while working as
an assistant counselor in a children’s camp. The
shift (shifts) for which the participant goes as an
assistant counselor are paid at a discount;

— qualified authors and trainers. The author of
the program is Tetyana Svatenkova, Candidate of
Psychological Sciences, and co-host is Oleksandr
Svatenkov, Candidate of Pedagogical Sciences,
Associate Professor.

The aim of the study was to determine the
changes’ dynamics in instrumental (ability to
analyze and synthesize, information management
skills, problem solving, decision-making),
interpersonal (ability to criticize and self-criticize,
interact, work in a team) and systemic (ability to
adapt to new situations, ability to produce new
ideas, leadership qualities, desire to succeed)
competencies in children participating in the
program. Particular attention was paid to the
adolescent’s  psychological potential main
components development level (motivational,
emotional, value and behavioral).

The variable opportunities’ presence for
cooperation with a teenager within each
component of the teenager’s psychological
potential allows you to effectively select exactly
those that are important to master or work out
for almost every participant in the program.
Accordingly, we have the following components:

Motivational component:

— motivation for achieving success in the
entrusted group;

— material incentives in the branded products’
form (T-shirt, mug, pillow, etc.) and discounts on
staying at the camp;

— equal among mentors’ motivation status;

— motivation for one’s own potential safely
variable test;

— motivation
persons.

Emotional component:

— feeling of joy from the one’s own and group
goals realization;

— emotional response and elation’ sense from
group members;

— satisfaction from the activities’ successful
performance and the one’s own role realization
(role dispositions);

— empathetic response from mentors and the
reference group;

for approval by reference

— moral, aesthetic, psychological, cultural,
intellectual satisfaction in the activity’s process.

Value component:

— increasing self-esteem and self-worth;

— the responsibility and self-responsibility,
self-discipline development;

— the humanism sense development and
individual’s value awareness;

— respect for others and the
boundaries;

— increasing the moral values’ importance;

— expansion of cultural and aesthetic values;

— attention to the security and support values.

Behavioral component:

— availability of ready-made
constructs in standard situations;

— ability to form and test new behavioral skills
in a situation of direct interaction;

— support from mentors and the ability to
adjust one’s actions;

— opportunities to make creative decisions;

— opportunities to test oneself in various
role concepts (psychologist, organizer, trainer,
presenter, etc.).

Teenagers acquire competencies that are
activated and reinforced in the mentoring
interaction’s system within the recreation program’s
framework. This s facilitated by the following factors:

— asense of responsibility for their actions and
for the group, which is headed by a teenager-
mentor;

— a new form of interaction with the team,
where the teenager acts as an adult, a role model
and must behave accordingly (the senior mentor
helps to develop the such behavior’s skills);

— the opportunity to receive constant feedback
and support from senior mentors, which helps the
teenager to navigate the situation in time and learn
to act in accordance with the circumstances;

— cooperation with senior mentors allows
the teenager to feel like an adult, to experience
a sense of pride in their own achievements in
working with the group, to activate their own need
for maturation and psychological growth;

— the need to gain authority in the group and
the circle of significant adults pushes the teenager
to growth, self-improvement, and therefore, self-
realization;

— establishing interaction’s clear rules,
psychosocial boundaries, value and moral
guidelines gives the teenager the opportunity to
fully experience the life responsibility of an adult
and navigate their own life path choice.

Realization the adult’s role within the
competence approach framework and the above-
mentioned factors’ interaction optimize the socio-
psychological maturity acquisition process by
the teenager and help to effectively survive the
growing up crisis.

Results. It can be noted that 94 children out of
118 participants initially had low and critical results

individual’s

behavioral
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by methods 1, 2, 3 and 5 (80%). 93 children had
uncertain results according to method 4, which
is 79%. These indicators changed significantly
at the end of the program. The indicators by
methods 1-3, 5 normalized for 71 participants
(60%), significantly increased towards efficiency
and personal growth for 41 participants (35%),
and the results did not change significantly for 6
participants. According to method 4 (the “People”
test), there were no significant changes, with the
change’s exception in the respondents’ position
from passive or passive-observant to active; the
respondents’ circle of communication expanded,
a leader behavioral psychotype was noticeable
(85%), the latter did not change significantly;
and the TAT test results showed a change in
attitude towards one’s own life in general and
the interaction situation in a progressive, creative
and polysemantic choice’s direction for all
respondents.

A control group of 122 teenagers from different
schools across the country took the same tests
anonymously and voluntarily in 2019-2021.
Accordingtothe preliminaryresults oftestingusing
methods 1, 2, 3 and 5, 98 participants had critical
and underestimated results According to method

4, 95 had uncertain results (78%). According
to the final testing results, the indicators did not
change significantly: 92 participants have critical
and underestimated results using methods 1, 2,
3 and 5 (75%); 90 have uncertain results using
method 4 (74%). The measurement results are
shown in columns 1 and 2. Accordingly, the first
graph shows the results of preliminary testing in
both groups (research and control). In the ratio,
we have results marked “normal” and “above
normal”. Experimental group pre-testing methods
1, 2, 3, 5 — 20%, method 4 — 21%. The control
group of methods 1, 2, 3, 5 — 20%, method 4 —
22%. It can be seen that the indicators are almost
at the same values.

Control testing showed that teenagers who
have completed the full cycle of psychological
potential actualization using the technology
described above (in the Psychological Club
“Alternative”) and in the health and wellness
environment in the children’s camp “Zephyr” the
recreation program showedvery goodresults: their
emotional intelligence, motivation indicators, and
value orientations have significantly increased.

Conclusions. Realization of the teenagers’
psychological potential requires targeted,

Preliminary and control testing’s comparison graphs in experimental
and control groups
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Graph 1. Preliminary groups’ testing

Control testing
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Graph 2. Control groups’ testing
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organized actions on the part of an adult and the
child’s internal needs. In the children’s health
program “Zephyr” and the psychological club
“Alternative” we have been studying this process
since 2016, and now the procedure for checking
and correcting the methods in accordance with
the needs of teenagers and today’s challenges
is underway. In working with adolescent children,
| believe that a combination of several factors is
relevant:

1) specialist mentors’ preliminary systematic
training (psychologists and social workers) who
work directly with children;

2) socio-pedagogical and individual-
psychological approaches’ combination in
working with the individual and the group;

3)the influencing the individual various
methods’ successful combination (group and
individual) and the various forms and methods in
working with children use;

4)the use of a competence-based approach
and diagnostic methods in work.

All this allows us to record the results of the
work, quickly respond to the individual's needs
and the characteristics of its development in a
new group, dynamically develop and adjust the
program in accordance with the time requirements
and the group characteristics, keep in the
center of attention the individual’s harmonious
development and assistance to each child on the
path to self-realization. All this makes it possible
to record the work results, respond quickly to
the individual’s needs and his development
peculiarities in the new team, dynamically develop
and adjustthe programinaccordance withthetime
requirements and the group characteristics, keep
in focus the individual’s harmonious development
and help each child on the way to self-realization.
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