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The article demonstrates that a key objective
of modern higher education is to foster future
professionals’ capacity for reflexive analysis
and comprehension of their actions, behaviors,
qualities, and aspirations for  personal
and  professional  self-improvement.  The
development of students’ reflexive abilities and
competencies does not occur automatically
but requires deliberate cultivation through the
creation of a reflexively enriched educational
environment. The defining feature of such an
environment is the presence of parity-based
equality, educational cooperation, and a
reflexive type of interaction between teachers
and students, which creates optimal conditions
for the internal liberation of the individual, their
self-realization, achievement of social maturity,
and ability to make informed and responsible
decisions.

Reflexive competence is considered an integral
personality trait, expressed in the ability to
consciously analyze, evaluate, and regulate
one’s cognitive, emotional, and behavioral
activities, and to adopt an active exploratory
stance toward one'’s actions and oneself
as their subject. Four conditions-stages for
forming reflexive competence are identified:
1) developing the need for reflection, 2) gaining
experience in students’ own reflexive activities,
3) achieving a reflexive stance and the ability
to adopt a reflexive position in personal
decision-making, and 4) employing reflexive
practices with a value-based approach to the
environment.

The article proposes key methodological and
instrumental tools that effectively trigger the
reflexive mechanism in students’ educational
activities: completing academic tasks that
involve reflection and are aimed at self-
analysis of learning actions; using reflexive
control methods (e.g., reflexive self-reports,
checklists,  portfolios);  psychologically safe
reflexive assessment; students’ tracking of their
learning progress (self-development) after each
educational unit (lecture, practical session,
training, or study of a discipline as a whole);
and conducting specialized classes to develop
reflection skills.

Empirical data obtained using methodologies
by Karpov-Ponomaryova, V.D. Shadrickov, and
S.S. Kurginyan confirmed an increase in the
level of reflexivity among master’s students in
a reflexive educational environment, particularly
in aspects such as internal motivation,
informational  reconstruction of professional
activities, and conscious analysis of challenges
in decision-making and execution.

Key words: reflection, reflexive abilities,
educational space, values, youth, professional
activity, self-determination, reflexive
competence,  reflexive  practices,  deed,
innovative teaching technologies, decision-
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Y cmammi rnokasaHo, W0 BaX/1UBUM OPIEHMUPOM
Cy4acHoI BULLOI 0CBIMU € ghopMyBaHHS 8 Malidym-
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Hb020 (haxisyss 30amHocmi 00 pPeqIeKCUBHO20
aHasi3y | ocMuc/ieHHs1 csoiX Oitl, BYUHKIB, sskocmed,
rpagHeHHs1 Ao 0COBUCMICHO20 Ma MPOGheCiliHo20
€amoBAOCKOHa/IeHHS1. PO3BUMOK pegh/ieKCUBHUX
30i6Hocmell | KomnemeHmHocmel cmyoeHmis
He Bi06yBaEMbCA aBMmoMamu4Ho, a rompebye
YiriecrpsiMoBaHo20 Ky/ibmusysaHHs! Yepe3 cmaso-
PeHHS1 B8 OCBIMHBOMY POCMOPI PEGVIEKCUBHO
36azadeH020 cepedosuya. K/oHosuMU 0COB/U-
BOCMAMU 3a3Ha4eH020 cepedoBuya € HasBHICMb
rapumemHoi pisHoOCMI, OCBIMHE  CriBPOBIMHU-
ymso ma crisrpays, peqiekcugHull mun 83ae-
MOOIi BUKnada4a i cmydeHma, Kompi CmMBopHHMb
MaKCUuMa/IbHO  Cripusinviusi - MoxJiusocmi 07151
BHYMPIWHBLO20 38i/TbHEHHSI 0COBUCMOCM, if Camo-
peasizayli, 00CsiZHEHHsI couia/ibHOI 3piocmi ma
BMIHHs1 0BTpyHMOBaHO i BIANosi0a/IbHO rpulivamu
PilUeHHsI.

PoszsiHymo peghiiekcusHy KOMAemeHmHIcmb
SIK iHmMezpasibHy siKicmb  ocobucmocmi, Wo
BUpPaXaeMbCs y 30amHocmi CBIOOMO aHaslizy-
Bamu, OYiHIBamu ma peaynsamu BAacHy
ri3HasasibHy, eMoyitiHy ma roseodiHKosy Oisi/ib-
HiCMb, BUXOOUMU B8 aKmusHy OOC/IIOHUUbLKY
103Uyjt0 CMOCOBHO CBOEN disi/IbHOCMI | cebe siK
ii cy6'ekma. BudineHo Yomupu ymosu-emanu
hopmMyBaHHs1 PEOIEKCUBHOI KOMIEMEHMHOCM:
1) ¢bopmysaHHsi rompebu y pedhrieKcyBaHHi;
2) docsi0 snacHoi pedieKcusHoi disi/ibHoCmI
cmydeHma; 3) pechiekcusHull suxio i 30am-
Hicmb 3aliMamu pegb/ieKcusHy o3uyito 8 npo-
yeci yxsa/ieHHs1 NePCOHasIbHUX PilueHb, 4) BUKO-
pucmanHs pehIeKCUBHUX MPakmukK YiHHICHO20
cmas/ieHHs1 00 HaBKO/IUWHBO20 CepedoBULYa.
3anporoHoBaHo OCHOBHI  MEMOOUKO-IHCMpY-
MeHma/ibHi  3acobu, Kompi Halbiibw egek-
muBHO doromazarome «3anycmumu» pegbriek-
CUBHUU ~ MexaHi3M  OCBIMHbLOI  Oisi/IbHOCMI
cmyOeHmis, SIK-OM: BUKOHAHHSI Has{a/lbHUX
3aB0aHb, siKi nepedbadaromp pegh/iekcito i cripsi-
MOBaHi Ha camMoaHa/li3 Has4ya/lbHUX Oill; BUKO-
pucmaHHs pegbiieKCUsHUX Memodis KOHMPO/IH0
(pecbnekcusHi camossimu, IUCMKU KOHMPO/TIO,
nopmgbosiio mowjo); Mcuxosio2iyHo 6e3rneyHe
pechriekcusHe OYiHIOBaHHSI; (bikCysaHHS cmy-
O0eHmMamu CBO20 Hag4ya/IbHO20 [POCYBaHHS
(camMopo3BUMKY) rlic/1s1 KOXHOI Hag4a/lbHOI 00U-
HUYi (nekyisi, npakmu4yHe 3aHsimmsi, MpeHiHe,
BUBHEHHST NPEOMEmHOI QUCYUMN/IHU 3a2a/1oM);
poBedeHHs1 crneyia/ibHUX 3aHsimb i3 pO3BUMKY
HaBUH4OK pegb/iexcii.

EmnipuyHi  OaHi, ompumMaHi 3a Memodukamu
Kapriosa-lMoHomapeosoi, B./[.  Llladpukosa,
C.C. KypeiHsiHa, niomsepousiu 3p0CmaHHs1 PisHs1
pecbriekcusHocmi cmyoeHmig-Mazicmpig 8 yMo-
Bax pegh/IeKCUBHO20 OCBIMHBLO20 CepedoBuLya,
30Kpema 8 acriekmax BHympilWHb0l Momusayj,
iHgbopmayitiHoi  pekoHcmpyKuii  rMpogbecitiHoi
0ist/IbHOCMI, YCBIOOM/IEHO20 aHasisy mpyoHOW,i8
YXBaJIEHHS | BUKOHAHHS1 PiLUEHb.

KntouoBi cnosa: peghriekcisi, peghriekcusHi 30i6-
Hocmi, ocsimHiti npocmip, YiHHOCMI, toHaybKull
ik, npogpeciliHa Aisi/IbHICMb, CaMOBU3HAYEHHS],
pedbyiekcusHa KoMremeHmMHicmb, pech/ieKcusHi
rpaKmuKu, BYUHOK, IHHOBAUItHI MeXHO/02il Has-
YaHHs, IPOYeC yXBasIeHHS pilueHsb.
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Problem Statement. In the context of war,
Ukrainian society acutely feels the need for training
professionals capable of critical thinking, analysis,
and making informed decisions while being effective
and creative in their work. To achieve these goals,
future professionals must possess not only qualifica-
tions but also autopsychological competence, high
spiritual-moral potential, professional motivation, and
maturity grounded in professional self-awareness and
reflection. Simultaneously, for future professionals
studying in higher education institutions and acquir-
ing professional knowledge and skills, it is crucial
to develop a system of professional values, under-
stand their professional purpose, and recognize their
self-image within the profession. This is possible only
with a high level of development of reflexive abilities.
Today, the ability to reflect is considered a general skill
essential for higher education students [14; 15]. How-
ever, reflexive ability does not emerge spontaneously
or develop independently; it requires deliberate culti-
vation within a specially designed socio-cultural envi-
ronment in higher education institutions.

Analysis of Recent Research and Publications.
In recent years, the topic of reflection in Ukrainian
psychological science has gained new understanding
and development. Reflection is understood as a fun-
damental mental mechanism for self-analysis, com-
prehension, and critical evaluation of one’s processes
(O.0. Andriushchenko, M.l. Naidionov, L.A. Naid-
ionova, N.F. Shevchenko, et al.), as an instrumental
means of organizing educational activities (M.Yu. Var-
ban, 1.0. Kotyk, I.L. Ponomarenko, N.M. Penkovska,
T.M. Yablonska, et al.), and as a unique psycholog-
ical mechanism for self-directed, authentic exis-
tence (V.V. Zhelanova, Ye.V. Zaika, O.l. Zimovin,
N.l. Poviiake, A.V. Furman, et al.). The traditional
knowledge-oriented focus of the educational pro-
cess is shifting toward reflexive comprehension, val-
ue-based norming, and individual meaning-making
of acquired knowledge (A.N. Hirniak, Z.S. Karpenko,
A.A. Furman, A.V. Furman). Contemporary psycho-
logical literature emphasizes not only increasing stu-
dents’ educational level and independence but also
developing their reflexive abilities [10; 12; 17]. Har-
vard University professor M. Lipman introduced the
concept of a reflexive paradigm in education, which
shifts the focus from informational to meaning-seek-
ing learning. This entails a fundamental change in
approaches to the learning process, recognizing that
knowledge is fully realized only when reflexive mecha-
nisms of personality development are engaged. Thus,
the primary goal of reflexive education is to develop
skills in thoughtful reasoning and behavior rather than
merely accumulating knowledge (information).

Modern research clearly demonstrates that the
ability for constructive reflection and the development
of corresponding competence are most effectively
fostered during the student years, when the founda-
tions of personal and professional qualities are laid
(M.Yu. Varban, M.V. Romanova, M.M. Marusynets,
O.A. Sorokina, Yu.H. Shaposhnikova). However,
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their development requires the creation of a special
reflexive environment. In a broad (social) context, a
reflexive environment is a psychological concept that
encompasses the entire set of factors influencing the
occurrence of reflexive acts. An educational reflex-
ive environment is regarded as a specific system
of conditions for personality development, enabling
self-exploration and, consequently, self-correction
and self-development of psychological and socio-pro-
fessional resources [4]. The key condition is the cre-
ation of favorable circumstances for the emergence of
a need for reflection in the individual.

Despite the significant number of studies dedi-
cated to the issue of reflexivity in education, the ques-
tion of reflexive competence of the individual, which
ensures timely correction and adequate development
of all other types of competencies of future profes-
sionals through the mechanism of reflection, remains
insufficiently explored. There is also a notable lack
of applied developments for implementing reflexive
methods and teaching technologies in the practice of
the educational process in higher education institu-
tions. Therefore, the aim of this article is to analyze
the reflexive educational environment as a resource
for enhancing the quality of professional psychological
education for future specialists, to identify the condi-
tions for forming students’ reflexive competence, and
to select methodological-instrumental tools for devel-
oping students’ reflexive-value capabilities in higher
education institutions, particularly the ability to make
reflexive decisions in complex problematic situations.

Presentation of the Main Material. The key
task of modern Ukrainian education is to prepare
professionals who possess a developed and highly
moral intellect, free from dogmas and stereotypes,
capable of envisioning prospects and implementing
a value-based transformation of societal life. The
emergence of such a generation cannot be sponta-
neous. Paradoxically, it is the war that has intensi-
fied the social preconditions for forming a new style
of societal consciousness, recognizing the need to
reduce, and ultimately eliminate, the pressure of rigid
technocratic thinking systems that lead to the spiri-
tual impoverishment of society and the loss of social
responsibility. Particular hopes for the spiritual revival
of the Ukrainian people in societal consciousness are
placed on education as a social institution. Education
and culture serve as the environment that creates and
nurtures the ground for personality formation, foster-
ing the idea of societal humanization and the effective
realization of European values, with the primary value
being the intrinsic worth of the human individual and
their unique individuality [6].

However, for the educational space of higher
education institutions to maximally contribute to the
process of social maturity, personal growth, and pro-
fessional identity of future specialists, it is necessary
to create a special, reflexively oriented, cultural-edu-
cational environment. Ukrainian researcher V.V. Zhel-
anova, analyzing the prospects of implementing a
reflexive paradigm in reforming Ukrainian higher
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education, identifies the criteria for such education,
including fostering critical thinking, reflexive compe-
tence, openness, tolerance, respect, and empathy
in all forms of educational communication, as well
as flexibility and creative problem-solving, achieved
through the active involvement of young people in
specially organized reflexive activities [3].

In recent years, the question of the appropriate-
ness of applying reflexive educational technologies
in the learning process, which imbue the educational
process with conscious meaning-making self-center-
ing of participants, has been increasingly raised [13].
Two main blocks of reflexive technologies oriented
toward students’ meaning-making are distinguished:
intrapersonal (individualized, as direct self-under-
standing) and interpersonal (socialized, as self-un-
derstanding mediated through understanding oth-
ers and relating them to the values of one’s own life
world). Increasingly, there is an emphasis on the need
to combine technologies of research-based, proj-
ect-based, and reflexive learning, as well as technolo-
gies for developing critical thinking in the educational
process [2]. The Russian-Ukrainian war has further
intensified this issue, highlighting the importance and
necessity of developing students’ competencies in the
areas of searching, understanding, analyzing, and
interpreting information, as well as the ability to adopt
a reflexive stance in making complex decisions and
defining themselves as agents of their own life activ-
ities. Unfortunately, the predominance of traditional
subject-object interactions between teachers and stu-
dents in the educational process of higher education
institutions cannot effectively address these needs.
Consequently, certain changes in the organization of
the educational process are required to enrich stu-
dents’ subjective experience through the assimilation
of reflexive techniques for searching and processing
information, conducting reflexive-evaluative analy-
sis of their own activities, fostering a conscious and
active attitude toward their knowledge, skills, and
norms of professional activity, and acquiring general
educational and professional competencies.

The period of youth is particularly conducive to
mastering the tools of reflexive analysis and manag-
ing one’s own mental activity, while the stage of pro-
fessional training represents a sensitive period for the
development of students’ reflexive abilities and com-
petencies [5; 7]. However, the development of reflexive
abilities and competencies does not occur automati-
cally; it requires deliberate cultivation through the cre-
ation of a reflexively enriched environment within the
educational space. According to L.A. Nosko, such an
environment serves as a means of socio-professional
development and formation of future specialists and,
at the same time, an important resource for improving
the quality of educational services [4, p. 378].

The distinctive feature, and thus the complexity,
of a reflexive educational environment lies in the fact
that its creation is shaped not only by external condi-
tions but primarily through the operation of reflexive
mechanisms of self-regulation in the cognitive and
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value-meaning activities of learners. Establishing
relationships of co-creation and adhering to principles
of psychological equality in positions not only stim-
ulates the development of creative abilities, self-ex-
pression, and self-realization but also fosters the
development of a productive personal stance toward
oneself, enhancing the capacity for reflexive disen-
gagement and problem-solving in challenging situa-
tions [9, p. 152]. This, in turn, addresses the issue
highlighted by John Dewey, who noted that the great-
est mistake in education is attempting to force suc-
cessors to study conclusions, whereas they should
be taught to explore problems using scientific meth-
ods, demonstrating the process of activity itself and
involving students in it. Studying the final products of
scientists’ discoveries without examining the process
itself does not enable students to learn to think inde-
pendently, draw conclusions, or transform acquired
knowledge into personal achievements and value
narratives.

At the same time, it is worth noting that our experi-
ence and that of colleagues show that not all students,
even under the most favorable conditions, are capable
of effective self-analysis, self-control, and self-motiva-
tion. This requires a certain (sufficient) level of reflex-
ive literacy and competence, i.e., the ability to adopt
an active exploratory stance toward one’s activities
and oneself as their subject for the purpose of critical
analysis, comprehension, evaluation of effectiveness,
and forecasting further development. In our view, the
formation of this competence involves: first, fostering
a need for reflection; second, gaining experience in
students’ own reflexive activities; third, developing
the ability for reflexive disengagement and adopting
a reflexive stance in decision-making; and finally,
engaging in reflexive practices with a value-based
approach to the environment. It should be noted
immediately that reflexive competence is highly indi-
vidual, as it involves accessing the personal mean-
ings of each learner, which develop internally through
the analysis and projection of the situation the individ-
ual experiences and reflexively transforms.

Our previous studies [1, p. 39-54] have shown that
there are certain patterns in the development of stu-
dents’ reflexive abilities, related both to age-specific
developmental characteristics and to the conditions of
learning in higher education institutions. For instance,
as students age, there is a slight increase in the over-
all level of reflexivity, but only half of the students
reach average levels of development. These students
are characterized by sporadic and irregular reflection.
They systematically engage in self-exploration, but
deep and objective self-knowledge is often hindered
by the opinions of authoritative figures, friends, or
other circumstances. Students at this level of devel-
opment have a realistic or near-realistic self-assess-
ment, recognize the need for self-improvement, but
do not always act on this need. A study of personal
reflexivity using the methodology of A.V. Karpov and
V.V. Ponomaryova among psychology students at
Western Ukrainian National University showed that
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12% of psychology students (mainly those in their
third to fifth years of study) demonstrate a high ability
to analyze their own activities and the actions of oth-
ers, as well as a desire for deeper self-knowledge.
Only 5.9% of third-year students and 6.7% of fourth-
and fifth-year students exhibit a very high level of
reflexivity, not only recognizing the need for self-de-
velopment but also systematically working on devel-
oping their personal and professional qualities.

This indicates the need to create an educational
environment that maximally stimulates the develop-
ment of reflexive abilities in future professionals. This
becomes possible by transitioning from traditional
forms of teaching individual disciplines and courses
to innovative teaching methods, actively using and
implementing reflexive technologies, interactive forms
of educational interaction, dialogic teaching methods,
and project-research activities.

To create such an environment in the educa-
tional process for master’'s students, we employed
forms of reflexively oriented lectures, such as discus-
sion-based lectures, dialogue lectures, and polylogue
lectures. A significant advantage of these formats
was the active involvement of all participants in the
educational process in discussing important pro-
fessional issues, exploring various alternative solu-
tions to posed problems, and having the freedom to
choose the most acceptable position, which fostered
the development of skills in analyzing and evaluating
personal strategies and actions.

Reflexive reports, completed by students, played
a crucial role in stimulating their analytical activities,
encouraging the search for new, unconventional solu-
tions, fostering readiness for creative activity, and pro-
moting a positive attitude toward temporary setbacks.
Keeping such reports honed students’ ability to use
reflection as a tool for their own cognitive-search activ-
ities, helped them identify problems and challenges
in educational activities, deepened their capacity for
self-analysis, fostered a critical attitude toward them-
selves, and developed readiness to search for, regu-
late, and correct their activities.

A necessary condition for a psychologically safe
reflexive-educational environment is reflexive assess-
ment. This promotes the psychological well-being of
both teachers and students, supports their mental
health, and encourages a drive toward self-actual-
ization and personal growth for all participants in the
educational process.

An important condition of a reflexively enriched
educational environment that fosters students’ ability
to make reflexive decisions is the presence of chal-
lenging situations, which often arise when solving
diverse theoretical tasks, conducting reflexive work-
shops, or assimilating new information comprising
elements of a scientific knowledge system. Overcom-
ing these challenging situations results in the gener-
ation of new knowledge (e.g., algorithms, methods of
action), which finds application in further education-
al-cognitive activities. Consequently, during practical
sessions for master’s students, discussion platforms
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were organized where students had the opportunity
to defend their projects and portfolios and analyze the
results of their professional development.

One distinctive method used in organizing the
educational process for master’'s students was the
reflepractikum. Its main stages include preparation,
comprehension, reassessment, and action. The
essence of this method lies in “experiencing” various
professional situations in the roles of fairy-tale (myth-
ological) characters, introducing these characters into
typical problematic situations, and analyzing them
from the perspectives of multiple subjects simultane-
ously. As a result of participating in the reflepractikum,
students developed the ability to view the proposed
problem holistically and in its various connections
with the surrounding world, cultivated a desire to find
new meaning in familiar everyday objects and phe-
nomena, discussed and reflected on the foundations
of their own actions, and discovered new, unconven-
tional models for solving proposed professional prob-
lematic situations. The outcome was the formation of
students’ internal readiness for conscious and inde-
pendent planning, implementation, and adjustment
of their professional and personal development pros-
pects, as well as the development of skills in reflexive
decision-making [9, p. 150].

Follow-up assessments of the characteristics
of students’ reflexive activities showed significant
improvements in the level of reflexivity among mas-
ter’s students. Specifically, motivational readiness to
develop reflexive skills underwent not only quantita-
tive but also qualitative changes. Results from the
methodology of K. Zamfir, modified by A.O. Rean,
“Motivation of Professional Activity,” demonstrated an
increase in internal motivation (IM) due to a decrease
in external positive motivation (EPM), which was char-
acteristic of a significant portion (48.7% of surveyed
first-year master’s students), and external negative
motivation (ENM). The motivational complex also
shifted: from a satisfactory level, corresponding to the
formula EPM > IM > ENM, to a sufficient level with the
motivational complex ratios of IM > EPM > ENM and
IM = EPM > ENM.

Changes in the second component of reflexive
competence (personal experience of reflection) are
evidenced by the results of the “Activity Reflection”
methodology by V.D. Shadrickov and S.S. Kurginyan,
presented in the table 1.

The obtained results indicate that the smallest
increase occurs in the type of reflexive ability related
to the reflection of decision-making and activity
execution. This can be explained by the fact that the
decision-making process objectively involves the
activation of reflexive processes and largely consists
of them. Comparative analysis of scientific research
on this topic [8; 11; 16] shows that the connections
between reflection and the decision-making process
are specific and significantly deeper than with any
other psychological processes. These two processes
are largely opposite and even antagonistic in their
functional orientation. However, they are closely
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Table 1

Dynamics of Changes in Reflexive Abilities of Master’s Students in the “Psychology”
Program at WUNU

Scale of the Types of Reflexive Abilities Indicator at the Indicator at the End

Methodology Beginning of Studies of the First Year

IBA Reflection of the Information Basis of Activity 13.2 17.2

VG-SA Reflection of Motivation and Goal- Setting in 215 27.4
Activity

D-MAE Reflection of Decision-Making and Activity 30.4 33.5
Execution

QIAR Overall Indicator of Activity Reflection 65.1 78.1

related and similar in their psychological essence,
thus complementing and presupposing each other.
Specifically, reflection (in its modalities as a process,
state, and property) is particularly necessary in
situations involving choice, uncertainty, and the need
to overcome them. In so-called “points of discontinuity
in the behavioral continuum,” reflexive processes and
mechanisms, particularly the reflexive pause, are
critically important. At the same time, the decision-
making processes themselves involve the activation of
reflexive processes that they encompass. In classical
models describing the decision-making process, the
phase of informational preparation for decisions is
largely equivalent to internal scanning-search, i.e.,
essentially the process of reflection.

The results of the conducted study demonstrate
that the effectiveness of reflection development
depends on the conditions of reflexive activity among
participants in the educational process. To effectively
stimulate its development, it is necessary to create
a specially designed reflexively enriched educational
activity space and apply the skills of students’
reflexive activity, particularly the skills of analyzing
and evaluating their own strategies and actions,
reflexive observation and interpretation of their own
internal experience and that of others, and reflexive
projection of educational tasks into the format of
solving professional tasks of their future profession.
The combination of these properties forms the
reflexive competence of future psychologists, i.e., the
ability to effectively solve tasks by efficiently utilizing
their own reflexive actions and processes and making
informed, well-grounded decisions.

Conclusions and Prospects for Further
Research. A value-based guideline of modern higher
education is the formation of reflexive abilities and
competencies in future specialists, enabling them to
adopt a reflexive stance and make informed, well-
grounded decisions. The ability for constructive
reflection develops most effectively during youth,
when the foundations of personal and professional
qualities are laid.

Creating a reflexive educational environment
requires a transition to innovative teaching methods,
active use and implementation of reflexive technologies,
interactive forms of organizing educational interaction,
dialogic teaching methods, and project-research
activities. The goal and outcome of its creation is the
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development of students’ reflexive competence — the
ability to adopt an active research stance toward their
activities and themselves as their subjects.

Analysis of the empirical results of the study
showed a significant increase in the level of reflexivity
among master’s students after the implementation
of a reflexively enriched educational environment,
particularly in the aspects of motivation, self-
knowledge, and decision-making.

Prospects for further research in this direction
include studying the reflexive mechanisms of the
personal decision-making process and developing
technologies to foster the ability (activity) of individuals
to adopt a reflexive stance toward themselves and
other participants in the educational process.
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